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CHAPTER I
ASPECTS OP THE SITUATION
The -problem »»» The presentation and development of
the unit of work. The Makiioig of the Constitution is an
attempt on the part of the writer, to apply the basic
principles and procedures in method, advocated by Br* Hoy
©• Billett, in his book, Ftandamentals of Secondary School
Teaching , and in the course. The Unit Method in the
Secondary School offered by Dr» Billett, at Boston Uni*
versity* This method is organized to insure acqjiisition
of desired concepts by all levels in a class, by providing
differentiated experiences which create and retain pupil
interest, thereby taking care of individual differences*
The topic to be developed was selected by the writer because
it has been consistently the most difficult for seventh
grade pupils to master* It is hoped through the medium of
unit assignment, including required and optional activities
and experiences, that a greater understanding and apprecia-
tion will result*
Pertinent facts about the pupils *-- The two heterogen-
eous groups for which this unit was planned, are composed
of thirty-three pupils each, all of whom come from homes
1/ Houghton Mifflin Company, Boston.
1

2of moderate to poor circumstances The majority of the
pupils are second or third generation Americans, their
ancestors having emigrated from Italy or Finland* For the
most part their fathers have manual occupations, some of
whom v/ere engaged in war work, and are now unemployed*
This being the first complete unit of junior high
school history work for these classes, the pupils must be
initiated into the system of using more than one text and
of working individually* This will necessitate frequent
oral discussions and explanations by the teacher, particu-
larly during the first week of the unit -study.
For convenience, one class will have the appellation
7-4 and the other class, 7-6* In division 7-4 there are
eight pupils whose scholarship was so low they were not pro-
moted to the seventh grade but were assigned because of age,
size, or the social problem which would be created by their
retention in grade six* In division 7-5 there are four such
puipils* Ifeedless to say, this situation has created not
only a definite discipline problem but a real challenge to
the teacher to provide for individual differences*
Chronological age *— Division 7-4 is composed of eigh-
teen boys and fifteen girls, ranging in age froai 11 years,
6 months, to 14 years, 11 months (See Table l); more than
one-half of the members are age 12 years, 5 months or
younger* Two pupils are more than 14 years, 6 months in age.

Division 7-5 coKq^rises eighteen boya and fifteen girls,
ranging in age from 11 years, 7 months to 14 years, 6 month*
(See Table l); more than one-half of the members are age
12 years* 5 months or younger* One papil is more than 14
years , 6 months in age
«
Table 1* Distribution of Pupils in Each Class according
to Chronological Age*
Age Number of pupils
7-4 7-5
11-6 to 12-5 18 18
12-e to 13-6 8 7
13-6 to 14-5 5 7
14-6 to 15-C 2 1
Total 33 33
Kedian 12*6 12*4
Intelligence Quotient*— In division 7-4 the intelli-
gence-quotient range derived from the Otis Beta Test, Form
A, given in May, 1945, is from 77 Otis to 140 Otis (See
Table 2) • Of the thirty-three pupils tested, fifteen have
an intelligence quotient of 100 Otis or less and two members
have an intelligence quotient of 126 Otis or better* The
median intelligence quotient for the class is 107 Otis*
In division 7-5, the intelligence-quotient range, as
the result of the same test, is from 78 Otis to 132 Otis
(See Table 2)* Of the thirty-three pupils tested, more
than one-half have an intelligence quotient of 100 Otis or
less, and two members have an intelligence quotient of 126
X I.
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4Otis or "better* The median intelligence is 98 Otis*
Table 2» Distribution of Pupils in each class according
to Intelligence Q,uotient, as determined by the
Otis Beta Test, Form A.
Intelligence (Quotient Mumber of pupils
126-140
111-125
101-110
86-100
77- 85
Total
Median
Reading ability*— Metropolitan Achievement Test,
Porm R, was administered October 6, 1947, to determine the
reading ability of each pupil (See Table 3) . The actual
grade placement of the sixty-six pupils at the time of the
test was 7-1* Division 7-4 reading ability ranged from 4*8
to 11»3. Twenty-eight members of the class were found to
have a reading grade level of 7*1 or better.
As the result of the same test, the members of division
7-5 ranged from 4*3 to 11»3^ in reading ability. Twenty-one
members of the class were found to have a reading grade level
of 7.1 or better, (See Table 3)»
Visual and auditory aids. ->- Films lides used in the study
of the topic are described fully in the unit assignment. For
reviewing the topic, a set of three records, The Conatitutioii
of the United States , is used. This series depicts various
'"1
5scenes among the colonies, relating to the critical period,
culminating with the acceptance of the Constitution* A
detailed account of the use made of the records is described
in the final chapter*
Table S* Distribution of Pupils of each class, according
to Grade Level in Reading, as determined by the
Metropolitan Achievement Test, Fom R.
Grade level ilumber of pupils
in reading 7-4 7-5
11 and above 0 1
10.1 - 11.3 3 4
9.1 - 10.0 6 1
8.1 - 9.0 8 7
7.1 - 8.0 11 8
4.3 - 7*0 5 12
Total 33 33
Median 8.1 7.5
Plan of time*-- The development of the unit is ex-
pected to consume five weeks, four periods a week, fifty
minutes each period. The first period will be devoted to
the preliminary test; in the second period, the teacher
plans, by a talk, to connect the Revolutionary-War topic
and the establishment of our government, followed by the'
showing and discussion of filmslides. The third period
will be used to present the study-guide to the class, with
explanations and directions for its use; the class will
begin studying* The laboratory phase will continue for

6about seven periods, interspersed with "brief oral dis-
cussions and individual check tests and followed by about
six or seven periods of pooling and sharing of experiences.
A double-period review, comprising (l) a set of three
records about the Constitution, and (2) an oral review,
will precede the mastery-test which will conclude the study*
The classroom and equipment. -- The classroom has some
advantages in movable furniture to accommodate thirty-five
pupils, wall maps of the world and of United States,
adequate supplies of paper, two bulletin boards, (the
larger one located on the back wall is 4 by 9 feet; the
smaller one located on the right side wall near the front
of the room is 4 by 3 feet). Kext to the small bulletin
board is a built-in book and supply cabinet, 4 by 6 feet,
containing six shelves*
At one side of the teacher's desk is a portable book
stand, consisting of two shelves, with a tilted top for cur-
rent-event magazine displays. Black boards cover the front
wall and the right side wall beyond the space occupied by
the small bulletin board and the book-cabinet.
Each pupil has three text-books in his desk. These
are: Casner and Gabriel, The Story of American Democracy ;
Freeman, The Story of our Republic ; and Woodburn and Moran,
Elementary American History and Government . On the book-
- stand are additional texts, of which we have broken sets;
c
1/
also, supplementary "books related to the topic* Some of
these books are borrowed from the school library. The
library is available for special assignments and the use
2/
of encyclopedias, including- a biographical dictionary
which is most helpful to seventh grade pupils •
Disadvantages include a lack of pupil- outline maps, a
globe, filing-cabinets, and room space for group work.
Preiparation for teaching the unit .— Each year the
writer hopes for some timely, current development having
definite relation to the story of the Constitution, to
stimulate interest and enthusiasm; usually it consists of
a newspaper clipping concerning the observation of the
anniversary of the signing of the Constitution, (Septem-
ber 17). This year we were most fortunate in having the
Freedom train with its many historical documents, including
the original Constitution. In the lessons immediately pre-
ceding the formal introduction of the topic, the members
of the class became familiar with the Freedom train, by
means of: (l) discussion, (2) signing pledges, (3) reading
newspaper clippings, (4) arranging pictures and articles on
the bulletin board, and (5) learning the song.
1/ listed in Pupils* References on pp. 34 and 35.
2/ Webster's Biographical Dictionary, G. and C. Merriam
Company, 1943, Springfield, Massachusetts.
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After the pre-test was taken, the larger "bulletin hoard
was arranged with a chart, 24 hy 36 inches, showing the
branches of government as planned in the Constitution, (the
contribution of a pupil, copied from Casner and Gabriel,
The Story of American Democracy
, p. 155), On either side of
the chart are newspaper pictures: (a) ••The Deed is Done",
showing a colonial delegate signing the Constitution which
is represented by a scroll; and (b) "The Shadow of a Great
Rock", depicting the Constitution as a rock of protection
for the ordinary man, who is seen resting in its shadow.
On the smaller bulletin hoard were placed a photostatic
copy of the Bill of Rights, a newspaper clipping about the
same, and a list of the optional related activities. On the
book-stand shelves^were placed the reference hooks to be
used in the study of the topic, and on top, a scrapbook of
newspaper articles and booklets, pertaining to the Consti-
tution. The two lower shelves of the cabinet were cleared,
to double for a filing-cabinet; the bottom shelf, for the
use of the pupils, contained mimeographed copies of the study-
guide, optional related activities and reference lists; the
shelf above, for the mimeographed copies of mastery-tests
and progress-tests.
A week before the study of the topic was to begin, the
director of visual-aids was asked to have the filmslides
and machine in readiness on the desired date. These had
been previously ordered.
\
CHAPTER II
U¥IT ORGAtTIZATICN OF THE TOPIC
THE MAKING OP THE COITSTITUTIOlf
1/
General Statement of the ITnit
Dissatisfaction with the kind of government the col-
onies were using after the Revolution, led to the realiza-
tion that a stronger, more central government was necessary,
if the United States was to "become a united nation. That the
"league of friendship", formed "by the states in the Confed-
eration was virtually a *rope of sand", was recognized by
leading statesmen who were alarmed that the existing situa-
tion might result in the dissolution of the union.
i'rom the failure of this first attempt at national
government under a written constitution, evolved a federal
system of checks and balances of power, embodied in the Con-
stitution of the United States. This system distinguishes
the United States from the other countries of the world, in
that, the states and the people enjoy immense powers that
are denied to the government of the United States. The "su-
preme law of the land" not only regulates the lunning of our
national government, through a Congress, a president, and a
1/ Roy 0. Billett, Fundamentals of Secondary-School Teaching ,
Houghton Mifflin Company, Boston.
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Supreme Court, all working together, tut also guarantees
liberties to individuals; it is the creation of the people
themselves, as absolute sovereigns of the government
•
If this set of laws is to endure, every American boy
and girl should appreciate, respect, and understand it;
know its origin, its history, and its meaning*
Delimitation of the Unit
!• The process of working out a government suited to the
needs of the people was not accomplished in one step*
a* Prom quarreling colonies and jealous states, a
union was finally developed. This union has proved
to be substantial enough to weather every storm
that has come upon it*
b. Before the Revolution several unsuccessful attempts
were made to form a union.
c. During the Revolution the Continental Congress had
very little power in governing the colonies.
d. After the Revolution most of the people were inter-
ested largely in locm affairs; the state was con-
sidered the protector of individual rights.
e. The idea of a single united nation was not easy for
the people of the thirteen colonies, although they
realized it was vital to their existence,
1/ Billett, op. cit., pp. 505-506
c\
"1*
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f . Wise men in the colonies knew that some of the Eur-
opean nations expected to re-establish pov/er over
some of the disunited states.
g. The states were so much stronger than the nation that
European powers looked upon post-Revolution United
States as thirteen separate governments.
h. There was fear that a national government would te-
come a tyranny.
2. The states were slow iia forming a union because they
wanted to keep their liberties and powers.
a. The Articles of Confederation created a league of
independent states. In this perpetual "league of
friendship" each state retained its sovereignty,
freedom, and independence, thus giving the central
government very little power.
b. All thirteen states had to accept the "Articles".
This delayed their ratification.
c. The Congress of the Confederation passed the famous
Ordinance of 1787, which provided for the civil
government of the Northwest Territory and for its
ultimate division into states. Its acceptance was
one of the signs that pointed to a closer union and
a stronger government.
3. Because of the growing discontent v;ith the "Articles",
leaders among the colonies urged the formation of a new
government with real power.
« (
_______
IZ
a* Deapite imperfections and omissions, the Articles of
Confederation were significant in that they v/ere a step
in the development of the union.
b. The framework of a government was made during the sum-
mer of 1787, at Philadelphia, in a federal convention
which was called to amend the "Articles"
.
c. Twelve states sent delegates to this convention,
Rhode Island being the only state not represented.
d. Seventy-three delegates were appointed to attend the
Philadelphia Convention but eighteen failed to appear.
e. There are only thirty-nine signatures on the completed
document
.
The faults of the government under the "Articles" were
rectified or remedied in the Constitution.
a. Shortcomings of the "Articles" included:
(1) . leek of central power,
(2) . lack of power of Congress,
(3) . amendment difficulty,
b. These imperfections caused financial end commercial
difficulties in the colonies, contempt abroad, and
discontent among the people of the United States.
The Constitution is the result of the idea of our fore-
fathers that the people should govern themselves through
their representatives.
a. The people created a plan of self-government based
upon their own decisions.

IS
b« The Constitution is the first great expression of
American democracy.
c» The Constitution not only prescribes the kind of gov-
ernment which shall hold the states and the people
together, but it limits and defines the powers of the
government itself
•
d. The fraraers of the Constitution wanted to balance the
three branches of government and in this way prevent
one branch from gaining greater powers than the oth-
ers, so they devised a system of "checks and bal-
ances* whereby the power of one branch is restricted
or dependent on another department*
e. Checks and balances were familiar to the people, for
the division of powers had been fairly well estab-
lished in the colonies to prevent highly. concentrated
power.
f . The system of checks and balances was adapted from a
similar English system of reciprocal checks which
had been devised as a protection against an arbi-
trary monarch.
6. Our Constitution gave us a federal government, that is, a
union of separate states*
a. The Constitution left many powers in the hands of the
states, but the states gave up certain important pow-
ers to a central government which acted in behalf of
all of the states*
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b. The government under the Constitution works for the
welfare of all people.
c. The central government is divided into three
branches
:
(!)• legislative, which makes the laws,
(2) . executive, which carries out or enforces the
laws and conducts relations with foreign
nations
,
(3) . .judicial, which settles all disputes and
interprets the laws.
d. The legislative "branch is composed of two houses:
(1) . the Senate, or upper house,
(2) . the House of Representatives, or lower house.
e. The executive branch is headed by the President, who
is assisted by his cabinet officers*
f . The .judicial branch is made up of a Supreme Court
and lower federal courts. A decision by the Supreme
Court is the final interpretation of the law.
7. Ho one wanted to see the union dissolved but at the same
time many thoughtful men despaired of framing and putting
into operation, a workable Constitution.
a* Since many troublesome questions arose in the process
of developing the new set of laws, the spirit of com-
promise was necessary to the success of the con-
vention.
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b. The Constitution is said to be a "series of comprom-
ises" although there was complete agreement on many
essential features.
c» Three major problems settled by compromise were:
(!)• representation in Congress,
(2) , the counting of slaves when determining the
number of representatives to which a state
is entitled,
(3) » slave trade and regulation of cornmerce,
8. The able and wise men who formulated the laws were dis-
satisfied with the completed document, as were some of
the states. There was doubt it would be ratified.
a. Some delegates refused to sign it. Others signed
reluctantly*
b. Madison, who contributed more than any other man to
the making of the Constitution, recognized many
weaknesses in the laws
•
c. Pranklin's speech urging unanimous action by the con-t
vention, produced some effect upon wavering delegates.
d. Washington, who had acted as chairman during the |
meetings, urged acceptance in its present form, with
the possibility of future alterations*
e. There was a general feeling among the delegates that
they had done their best, under the existing circum-
stances •

ll^
f. The people of the states formed into two groups:
Federalists, those favoring its adoption,
Anti-Federalists, those opposing.
g. The struggle over adoption was bitter in some states,
where the Anti-Pederalists were especially strong.
This was true in Massachusetts.
h. The thirteenth state ratified after Washington had
"begun his presidency.
9. The rights of free men are written into the Constitution.
si« The people of the states ratified the Constitution
only when assured that it would contain a Bill of
Rights.
h. The Bill of Rights was drawn up hy the first Con-
gress and ratified by the states.
c. The Bill of Rights comprises the first ten amend-
ments to the Constitution and are placed at the end
of the original Constitution.
d. The Bill of Rights enumerates the rights and
privileges of the American people, the most familiar
being: the right of free religion, free speech, free
press, and free and peaceful assembly.
10. The perfection of the document is proven by the fact that
it has served so well for so many people at such differ-
ent times.
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a* It is a splendid tribute to the foresight and wis-
dom of the delegates to the Constitutional Conven-
tion that the document they framed in 1787 has,
since then, "been modified only twenty-one times,
including the ten amendments of the Bill of Rights*
"b. The Constitution has satisfactorily fulfilled its
purpose for existing, as expressed in the Preamhle.
c« The Constitution is pliable enough to be stretched
by any one of the three branches of government.
11. Although it is the greatest example of co-operation and
the greatest political document of all time, it did not
solve all the problems of the people*
a* It should not be considered a panacea for ills
prevalent in the colonies*
b* The doctrine of federal supremacy has been defied
by such ordinances as: Nullification of South Caro-^
lina, X832, and Secession of the southern states,
1860-1861 *
c. To meet changing conditions the framers of the
Constitution made provision for amending it by more
than one method*
12. The people of the United States are the foundation upon
which the government of America rests*
a* The people have a distinct, deciding role in the
choice of government officers.
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Td. In order to keep our freedom and self-government we
must work for the good of all the people in the
country*
c. Every individual citizen must assume responsibility,
"both in local and national affairs, to make United
States a true, total democracy.
d. He must appreciate the rights, privileges, and pro-
tections which our democracy insures.
Prohable incidental and indirect learning products
!• A' realization that great things are not accomplished
easily or hurriedly.
2. A realization that co-operation is necessary among states
and countries, as well as among people.
3. A realization that compromising is advantageous, even
essential in a democracy*
4. A pride in our democratic heritage and in the processes
that made it possible.
5. An appreciation of the problems encountered in the devel-
opment of a sound government.
6. An appreciation of such democratic processes as:
majority rule
the initiative
the referendum
proportional representation
1/ Billett, op. cit., p. 506
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7. A desire to experience democracy in school and in extra-
curricular activities*
8. A recognition of the superior qualities (of patriotism
and unselfishness) possessed by the men who helped estab-
lish our g-overnment*
9. An interest in current state and national affairs, y
10. An. attitude of personal obligation to participate intelli-
gently, as adults, in the running of the government,
especially through franchise.
11. An attitude of open-mindedness towards opinions and cus-
toms of other people and of other times.
12. An attitude of favor and friendliness toward the school
library.
13. The ability to evaluate and 7/eigh historical evidence.
14. The ability to organize material and present it in an
interesting manner.
15. The ability to make and interpret charts and maps, such
as
:
the extent of the United States in post-Revolution
days
,
the Northwest territory and the states eventually
formed from it,
the organization of government provided by the
Constitution,
time location of the important events of this
period
,
I
V»
C
!
!
)
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western land claims,
comparison of significant differences between the
Articles of Confederation and the Constitution.
16. The ability to draw and analyze cartoons and diagrams
illustrating such items as:
weaknesses of the Articles,
signing of the Constitution,
ratification of the Constitution by the states in
the order of acceptance,
rejoicing over ratification by the ninth state,
some of the rights guaranteed by the Bill of Rights
•
17. The ability to use the school library to find:
readings, both fiction and non-fiction, about life
in the period,
supplementary facts about the statesmen,
population of United States in 1787 and 1947,
comparison of membership of Congress, 1789 and 1947
X8* Increased skill in using texts in the classroom:
to find significant facts about the Articles, the
Constitutional Convention, ratification*
to extract from the printed page, the significant
facts
,
to become familiar with the use of the index,
to know the location of maps, charts, and diagrams,
vital in the study.
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The Unit Assignment
A. Laying the f oundation
1. Talk by the teacher as a connecting link between the
Revolutionary War and the making of the new govern-
ment, including these points:
a. When the Revolutionary War ended:
(1) . the people were faced with the problem
of managing themselves,
(2) . the country was a group of thirteen
separate states, not a nation,
(3) . Congress, the only governing body, had
very little power,
(4) . the laws in use weren't strong enough
to hold the people together,
(5) . the country had no money and no means
of raising it,
(6) . the country was in debt to the
soldiers, to American civilians, and
to foreign countries,
(7) . damaged property had to be repaired
and business had to be built up^
b. The period follov/ing the war was one of uncer-
tainty, unrest, end distrust among the col-
onies
1/ Billett, op. cit., pp. 464, 506
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(1) . the first attempts at uniting failed
"but each attempt came nearer to success
(2) . finally the adoption of the Constitu-
tion set in motion the machinery of
a successful government
•
2» Class discussion of problems of government facing
the free people of the United States, centering
around such questions as:
&• Could the colonies get along with the aame
government as they had before? Why not?
Who had been their chief officers?
b» Each state could decide upon its own govern-
ment but who could decide upon a government
for the whole United States?
c« Do you suppose it is an easy matter to make a
good government? How should the colonies go
about it? mihat kind of people would you
select to make the laws that are to govern you?
d. Do all countries have the same kind of govern-
ment?
e. Why should we be interested in problems of
government? (l)» as future citizens and voters,
(2), as future workers,
(5). as future home-owners#
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3* Showing of filmslides
,
"Beginninge of the American
Nation", from the Q,uincy School Department, Library of
Films In this set, there are eighteen slides, cover-
ing a period of time extending from 1774 to 1805
•
The titles of the slides and the discussion attending
their showing follows
•
Filmslides and questions or comments by the teacher
a. Prayer in the first Continental Congress
In what city did this meeting take place?
Notice some men kneeling and others with
bowed heads*
How is this scene different from the opening
of the ITnited Nations meetings?
b. Patrick Eenry in the first Continental Congress
Who is the central figure in this picture?
Prom what state did he come?
For what saying is he most famous?
Notice the bareness of the room and the small
number of members
c. Session of the Second Continental Congress
In what city did this meeting take place?
Who is the presiding officer? What was the
chief work of this group of men?
e
How does this picture compare with the first
Congress as to "beauty of room and size
of assemtly?
d. Title page of "Coranion Sense", 1776
What was "Common Sense"? By whom was it written?
What was its purpose?
Independence Hall, Philadelphia.
What is this "building? Why is it so called?
f Reading the Declaration of Independence from the old
State House, Boston
Do you know on what street the old State House
is located?
What identifying marks has it?
Where is the newer State House?
Do you suppose the Declaration was read in all
the large cities? Why?
g. Currency issued by the Confederation
This is a sample of paper money used under the
Articles of Confederation
h« Washington's welcome at Trenton
During what part of the war did this event take
place? Where is Trenton?
i. Signing the Constitution
Do you know where the signing toolg. place?
.'J.S. J
. I
j» Last page of the Constitution with signatures of the
signers and showing Articles V, VI, VII.
This slide answers one of the test items,
"The Constitution is composed of articles and
sections'*. Is it true? Notice the signatures
are iDracketed into groups according to the
states from which they came.
k« Thomas Jefferson (head only)
Who is this man? What do you know about him?
1. Franklin at Court, in Prance
Who is the central figure in this picture?
What was he doing in France? What does "court*
mean in this case?
B. Reception of Washington at New York
Why did he go to New York city?
n. Washington takes the oath of office
Po you know when this took place? Notice the
narrow street and the flag flying ahove the
huilding. How does it differ from the one
hanging in this room?
o. The first Presidential mansioja
This "building is modern looking
p. Senate c hamper, Philadelphia
Notice the difference from the Continental Con-
gress rooms,—the rugs and the more orderly
arrangement of chairs.
<
a?
q. The first Mint, Philadelphia, 1792
What happens at a mint? Is there still a mint
at Philadelphia? Do you know who was president
in 1792?
r. White House* 1805
Do you know who was president in 1805?
In what city is it located?
B. Core activities "On the study-guide which you have re-
ceived is an explanation of the coded numbers found under
the questions* You must answer all questions. If the
question has no numhers under it you must find the answer
yourself. Many answers can be found in other books, not
listed • You may jot down the answers on scrap paper but
you must be able to discuss them later without any
2/
help*
Study-Guide
The numbers below each question refer to the books
in which you can find the answers. The names are
listed at the end of the questions (See p»34 ).
Three books are in your desk and there are others
on the book stand which you may use, also.
1. Why were the states jealous and divided after the
Revolution? (1:145-148; S;212-213)
1/ statement made by the teacher.
2/ Roy 0. Billett , Fundamentals of Secondary-School Teaching,
p. 508.
? b •:
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2. Why was this period called •critical"? (3:211-213;
5:162)
3» The colonies found it necessary to join together
several times before 1787, For what reasons? Were
any of these successful? (4:220; 5:165-166)
4. What were some of the conditions in 1787 which showed
that union was needed? (1:159; 3:211-215; 4:219-229;
5:164)
1/
5. Of what value was the Annapolis Convention? Where is
Annapolis? Be ready to locate on the wall map*
(3:218; 4:230-231)
6. What important powers did Congress lack under the
Articles? What powers did it have? (1:148-149;
5:168-169)
7. Why did Maryland refuse to ratify the Articles of
Conf ederatiopi? (3:211; 4:221; 5:166)
8» What were two of the faults of the Articles? What was
done to remedy each one in the Constitution?
(1:148-149; 3:224; 6:233)
9. Which two branches of government were not provided for
under the Articles? (5:167-168; 6:217)
10, What provisions of the Articles made it impossible to
amend the document? (4:230)
11. For what purpose was the convention of 1787 called?
(3:218-219)
1/ Be sure you know the meaning and pronunciation of under-
lined words.
c
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12* When and where did the convention take place? (3:219;
4:231; 5:172}
13. Which states sent delegates? Who were some of the
important ones? (4:177; 5:173)
14. Why wasn't Jefferson a member of the convention? (3:219)
15. What service did Washington render throughout the
session? (1:15S; 4:231; 5:173; 6:225)
16. Why was Madison called the "father" of the Constitution?
(4:232: 5:173)
17. Why was Pranklin called the " sage" of the convention?
(5:174-175; 6:227)
18. Can you tell of anything named for Washington, Madison*
Pranklin, or Hamilton? (In Q,uincy, if possible).
19. How did the work of the convention differ from the
original purpose of the meeting? (3:219; 4:232)
20. How many delegates did Massachusetts send to the con-
vention? Hame them*
21. How many delegates were in the convention?
22. When was the Constitution completed? (1:157; 5:179)
23. Why didn't all the delegates to the convention sign the
Constitution when it was completed? (3:220; 5:178-180)
STOP HERE AM) DO AS MUCH OF PROGRESS -TEST 1 AS YOU CAN . THE •
~
1
Q.UESTIOH PAPER IS ON THE MSK. BRING THE ANSWERS TO ME WHEN
FINISHED.
24. Who were some of the people who opposed a strong
€
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central government? Give one reason for their objections.
(3:219-220; 4:236)
25. WhsLt is a constitution? (consult dictionary)
26. Why was there a quarrel between the large and the small
states? How did they comproraise ? (1:154; 3:219; 5:176-i
177)
27. What was the southern attitude concerning the counting
of slaves as people for representation? What was the
northern feeling? How did they comproiise? (1:156-157;
5:177)
28. How did the North and South feel regarding the counting
of slaves for distribution of taxes? What was the
agreement? (3:220; 5:177)
29. Tell about the compromise regarding the importation of
slaves. (3:220; 5:177)
30 Why were the states so afraid of having a strong
national government in 1788? (8:205-207)
31 • Into what two groups were the people divided concerning
the adoption of the Constitution? (4:236)
STOP HERE AKD DO AS MUCH OF PROGRESS-TEST 2 AS YOU CAN .
52» How many states had to ratify the Constitution before iii
became the law of the land? Which was the first state?
ninth? (3:222)
33» How was the Constitution received in Massachusetts?
(4:236; 5:178)
r
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34. In what other states was there a contest over ite
ratification? (same references as for question 33)
35. What two states remained out of the union for a time?
Where are they located? (4:237; 5:178)
36. What powers did the Constitution give to the President?
(4:239; 8:214)
37 • What powers did the Constitution give to the Supreme
Cou rt?
38, What new powers were given to Congress under the
Constitution? (1:156; 7:314)
39. What is meant by ** checks and balances"? (1:155)
40. Eow many years have passed since the adoption of the
Constitution? (1:157)
41, How many amendments have been made up to the present
time? Where are they located? (7:325)
42 Wh.at does this small number of amendments suggest about
the wisdom of the men who made the Constitution?
43. How can the Constitution be amended? (4:244; 5:195)
44. Wb.y were some amendments added to the Constitution so
soon after it was ratified? What were they called?
(5:195-196; 7:319-220)
45. ¥hat rights and privileges have you, according to the
•Bill of Rights"? (1:157-158; 7:319-325)
STOP HERE AED DC AS MUCH 07 PROGE^SS-TEST 3 AS YOU CAN
46» Find out six reasons why the Constitution was made, as
found in the Preamble. Can you think of one word to

summarize each reason?
47. Study and ajEialyze the Preamble until you can recite it*
Look, up any words you donH understand,
48. What was the "Federalist"? "Who wrote it? What does it
contain? (1:100; 5:178)
49. Where would you look for a copy of the Constitution?
50. Where is the original signed Constitution? (10:2.31)
51. Was the Constitution an original document? (9:157)
DO AS MUCH OF PROGRESS-TEST 4 AS YOU CAE
Special Study~Guide ^
1. The thirteen colonies did not at first, understand "team
work". What is teamwork and why is it necessary in our
nation? (3:209)
2. Inspite of the shortcomings of the Articles they had
some value to the people. Can you think of any?
(3:218-219; 4:227)
3. How were delegates to this convention chosen?
(2:37; 7:305)
4. Why would Washington make a good chairman for the
meeting?
6. What occupations did most of the delegates have?
(2:37-40)
6« What is meant "by saying that the whole Constitution was
a compromise? (2:42)
1/ enrichment work for more advanced pupils
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?• Do you think it desirable to have two houses of Congress?
lhat would be the disadvantages of having only one?
8» Why are compromises often necessary in a government like
ours?
9. If Korth Carolina and Rhode Island had stayed outside the
union how would they have been treated? (7:307)
10 # Why is some method of amending a Constitution necessary
if it is to last? (7:327)
11. Since the meetings of the delegates v;ere secret, how have
we learned the details of what went on in the convention?
(3:219; 6:226)
12. Why were the amendments, known as the Bill of Rights,
considered necessary? Are they necessary today? Defend
your answer. (4:238; 5:196)
13. If we were making a new national Constitution now would
we be equally anxious to include a Bill of Rights? Why?
(7:325-326)
i'
'
(
(
S4
References for pupila* use
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Longmans, Green and Company, New York, 1931.
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Green and Company, 1935.
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Holt and Company, 1939.
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People and Nation , Ginn and Company, Boston,
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Benet, Stephen V., America., Parrar and Rinehart,
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Ame ri ca •
Tappan, Eva March, The Story of Our Constitution
,
Lothrop Lee and Shepard Company, Boston.
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Noble and Uotle , Hew York.
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C. Optional Related Activities
! Write a word picture of the United States after the
Revolutionary War» You might include: extent.
travel and coininunication , form of government*
(Gordy, History of the United States , and the book-
\
lets, History of Q.uincy , will help).
2. After analyzing the cartoon on p» 151, Casner and
Gabriel, The Story of American Democracy , can you
think of another v/ay of illustrating the diffi^
culties of the central government under the Articles?
Try to draw an original picture which will tell the
same story as the cartoon^
3» Prepare a short summary of the Northwest Ordinance
to read to the class. Include: (a) the main pro-
|
visions of the law, telling which one you consider
most important and the reason for your decision;
(b) the states that were formed from the territory
and their location in the United States; (c) the
|
boundaries of the Uorthwest Territory,
4. For our bulletin board: draw a map of eastern I
United States showing the boundaries of the North-
west territory. By means of dotted lines, divide
the territory into the states that were later
,1 population, occupations of the people, modes of
i/Billett, op. cit., p. 507
t •
'J J
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formed from the territory. Label boundaries and
states
•
5» If you have visited Washington, 2)«C» prepare a short
account, describing- one of the following: (a) the
original Constitution, (location of the document,
pages displayed, condition of the paper, type of
printing used); (b) Congress, (location, arrange-
ment of the houses in the Capitol building, arrange-
ment of furniture in each house); (c) the Supreme
Court, (material of which constructed, interior
layout); (d) the "White House, (address, grounds,
distance from the Capitol, rooms open to the public).
6. Make a list of as many convention members as you
can find in the reading* Beside each man*s name,
put his occupation and the state from which he came*
Check the names that are familiar to you*
7* Select four of your classmates to work with you to
make a chart comparing United States at the close
of the Revolution with the country today. Consider:
(a) area; (b) means of travel and communication;
(c) means of transportation; (d) population;
(e) occupations of its people. Divide the topics '
and after the information has been gathered, combine
it to form the chart.
8. Ask three of your classmates to work with you pre-
j
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paring arguments favoring the question: "Should the
states unite under one leader, one set of laws, and
one flag*? Consider these points: (a) reason for
the failure of the Articles of Confederation; (b)
attitude of European nations towards the colonies;
(c) dangers in disunion; (d) the forces that bound
the colonies together. Make your arguments per-
suasive. Prepare as a written report*
9. Plan and direct a scene without words to enact the
signing of the Constitution^ (a) decide on the
necessary equipment and put it in place; (b) decide
on the necessary number of *men* and give them
directions; (c) direct the performance
•
10. Write a short play based on the Constitutional Con-
vention using the following outline as a guide:
(a) the convention assembles at Philadelphia and
organizes; Rhode Island is absent • The problems of
the meeting are stated; (b) a meeting at the con-
ventioB, with speeches to show how satisfactory
compromises were reached on such questions as repre-
sentation in Congress, regulation of commerce and
slave trade; (c) final meeting of the convention
giving a summary of the leading features of the
Constitution and enacting the signing*
11. Draw a vertical date-line for the hundred years
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"between 1700-1800 and place on it an important
event for: 1781, 1783, 1787, 1788, 1789. Place
the dates at the proper intervals. It will help
you if you use one inch to represent each ten year
period.
12. Select the highlights of the career of one of the
important convention memhers. Prepare them as a
story to tell a radio audience; or, as a personality
sketch, with clues as to the man's identity. See
how soon the class can recognize whom you are des-
crihing *
13. Impersonate one of the leaders of this period and
enact an important scene in which he took part.
Suggestions
:
a. George Washington, as president of the Constitu-
tional Convention;
b. Samuel Adams, as an opponent of the adoption of
the Constitution by Massachusetts;
c. Daniel Shays, as the leader of an uprising in
Massachusetts
;
d. Alexander Hamilton, in the Annapolis Convention,
suggesting a future meeting of delegates;
e. Edmund Randolph, presenting the Virginia plan in
the Constitutional Convention;
f • William Paterson, presenting the New Jersey plan;
e
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g» Roger Sherman, presenting the Connecticut
Compromise
•
14. For our bulletin hoard, make a diagrain showing the
divisions of our government as planned in the
Constitution* Print the name of each branch.
(Casner and Gabriel, The Story of American
Democracy
, p. 155, will help you).
15. With the help of two of your classmates, arrange
the signers of the Constitution and the signers of
the Declaration of Independence in three lists.
List 1*— place all those who signed both
documents
,
List 2.— those who signed the Declaration only.
List 3*— those who signed the Constitution only.
(Beard, Charles, History of the United States
p« 286 will help you.)
16. On the blackboard, draw a map of the thirteen
original colonies. Indicate by shading, those
which were represented in the Constitutional Con-
vention. Print the names of the colonies and num-
ber them according to the order of their acceptance '
of the Constitution.
17. On a map of the original colonies which you may
sketch, locate some of the important cities that
existed at the time of the Constitutional Convention!.
c
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Try to find at leaat one city for each colony. (Casner
and Gabriel, Exploring American History ^ or Gordy,
History of the ITnited States » p» 196, will help you.)
18. Imagine that you were a delegate representing Kassacbu**-
setta in the convention* Why would you vote against
(a) the B"ew Jersey plan; (b) the counting of slaves as
people
•
19 • Using the World Almanac, find how many members the first
Congress had* Compare these figures with the present-
day numbers in Congress*
20. See if you can find out how our government obtains
money now* Under the Articles the government couldn't
raise money* The Constitution will help you in answer-
ing this question*
21* Using the diagram in Story of Cur Land and People
,
Moon,
p* 160, can you think of another way of showing how the
Constitution unites the States*
22* Look up the inscription on a half-dollar* It means,
*out of many, one*. Explain its connection to our
topic of the forming of the government.
23. Can you find: (a) what states besides Virginia, were
considered large; (b) what states besides 3^ew Jersey,
were considered small. (West, History of the American
People , p. 293, will help you). i
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24. Form a committee of five to look into the history of
Quincy to find: (a) waa it in existence as a city
at the time the Constitution was made; (b) what kind
of a place was it, (industries, population, etc.);
(c) in what year did it become a city; (d) using
the booklet. The History of ^uincy , select three or
four pictures of early Q,uincy to show the class;
(include: Q,uincy Square, the first railroad site,
Hancock Street); (e) find one picture of modern
^uincy for comparison.
(The school library has the above information.)
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MASTERY-T2ST FOB THE STUDY OP THE CONSTITUTION
Read each statement carefully*
Put a circle around the "T" if the statement is correct
•
Put a circle around the ^F** if the statement is false*
y
!• T P The colonies had no government during the Revolution*
2. T F The desire of each state to retain its independence
retarded the plan for uniting*
3. T F The common problems and dangers of the colonies made
a union necessary*
4. T F The Articles of Confederation was the first attempt
of the colonies to unite*
5* T F After the adoption of the Articles of Confederation
the United States quickly won the respect of foreign
nations*
6. T F The main problem of the framers of the Constitution
was to create a strong central government without
destroying the states* governments*
?• T P The first ten amendments to the Constitution limit
the power of the states*
8. T P Representation in Congress as we have it today is the
result of the Connecticut Compromise*
9. T P Because of its size the House of Representatives has
more power than the Senate*
10. T P The New Jersey plan as offered in the Constitutional
Convention favored the large states*
11. T F The compromises of the Constitutional Convention
resulted in a weakened set of laws*
12. T F The delegates at the Constitutional Convention tried
establish a true Electoral College to choose the
President *
1/ Billett, op* cit*, pp. 610-657
2/ Key to the test will be found in the appendix.
I
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13* T P Within one year after the Constitutional Convention
had adjourned, all states ratified the Constitution*
14» T P The Constitution is composed of articles and sections
15 « T P An amendment is a part of the original Constitution
16. T P The Constitution provided for more departments of
government than the Articles of Confederation had*
17. T P In some states the Constitution was ratified un-
animously.
18. T P The Constitution provides for a President's cabinet
of ten merahers*
19 . T P Our Constitution grows by judicial decisions as
well as by written amendments*
20. T P The Articles of Confederation were a step forward
in the direction toward permanent union.
21* T P In the final outcome it was fortunate that the
amendment of the Articles of Confederation was im-
possible .
22. T P The Constitution was a "cure-all" for colonial
government ills*
23. T P The Constitution was framed to make our country
more united*
24. T P One of three slaves was to be counted in the popu-
lation when deciding on the number of representatives
a state should have*
85* T P Political parties are as old as our Constitution*
26. T P The Federalists were the stronger group of people
in the United States after the Revolution.
27.. T P It is possible for a state to have more Senators
than Representatives*
28. T P The state of Minnesota was formed from part of
the Northwest territory.
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Iir THE PAREFTHESSS AT THE RIGHT, PLACE THE mJlffiER PRECEDING
THE WORD OR PHRASE WHICH IS THE CORRECT ANSWER.
29 • Why is the period under the Articles of Con- ( )
federation called the **Critical Period"?
1. because American rights were held in
contempt hy other countries,
2. because the central government was weak,
3« because the country, in general was one
of poverty,
4. because rival factions fought for control
of the government.
30. Which happened first? ( )
1. the Constitutional Convention,
2. the Continental Congress,
3« the Annapolis Convention,
4. the Albany Congress*
31 • The Bill of Rights is a part of the: ( )
1* Ordinance of 1787
2. Articles of Confederation
3. Constitution
4» Albany Plan of Union
32. What constituted the western boundary of the Uni- ( )
ted States at the close of the Revolution?
! Appalachian Mountains
2. Mississippi River
3. Rocky Mountains
4» Pacific Ocean
33. In order to amend the Articles of Confederation
it was necessary to have:
1. the vote of nine states
2. the vote of a majority of states
3. a unanimous vote
4. a 2/3 Congressional vote
34. How long did the Articles remain in force?! 3 years
2. 5 years
3. 8 years
4.10 years
35. The failure of the Annapolis Convention proved
the colonies weren't interested in:
1. concluding the Revolutionary War
2. forming a stronger government
3. signing a treaty with England
4. fortifying the western boundary
t )
( )
I )
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of the United States
36, The Northwest Ordinance is ranked as important
legislation because it:
1» provided for a colonial policy for the
United States
2. provided for a national currency
3. abolished slavery in the colonies
4. limited the population in the JTorthwest
Territory
37. The Preamble to the Constitution tells:
1» where it was made
2. when it was made
3 • by whom it was made
4. why it was made
38 • Woo is the President of the United States Senate?
1. the Vice President of the United States
2. the Speaker of the House
3. the oldest Senator
4. the President of the United Statea
39. How was the Constitution ratified?
1. by popular vote
2. by state congresses
3. by state conventions
4» by the national congress
( )
( )
( )
( )
( )40, Vhat is the Constitution?
1. another name for the Articles of
Confederation
2. a revision of the Articles
3. an amendment to the Declaration of Independence
4. a new document
41» Why wasn't Jefferson a member of the Constitu- ( )
tional Convention?
1. because he wasn't interested in a national
government
2, because he was out of the country at the time
3» because he wasn*t popular enough to be chosen
a delegate
4, because he was opposed to the meeting
42 The rights of the small states were safeguarded ( )
by the:
1. Connecticut Compromise
2. Northwest Ordinance
1
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3. Albany Plan of Union
4. Three-fifths Compromiae
43. How many states sent delegates to the Constitu- ( )
tional Convention?
1. 5
2. 9
3.12
4.13
44. Where did the Constitutional Convention meet? ( )
1. Philadelphia
2. ITew York City
3. Mt. Vernon
4. Washington, D.C»
45. Under the "Virginia plan.representati on in the new ( )
Congress would "be based upon a state's:
1. size
2. wealth
3. population
4. location
46. What was the original purpose of the Constitu- ( )
tional Convention?
1. to elect a President
2. to amend the Articles of Confederation
3. to frame a new set of laws
4. to make state constitutions
47. Why didn't some of the convention members sign the { )
completed document?
1. only one signature was necessary
2. they didn't have permission from their
state officials
3. the secretary signed for them
4. they weren't satisfied with it
48. In years to come is it reasonable to expect that: ( )
1. the Constitution will be discarded
2. no che.nges will be made in it
3. further changes will be made in it
4. it will be out of fashion
49. Which group generally opposed the adoption of the ( )
Constitution?
1. prosperous merchants
2. wealthy manufacturers
3. small farmers
4. holders of public securities
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50. How did the state of Massachusetts accept the ( )
Constitution?
1. willingly
2. after a bitter struggle
3. after a minor debate
4« after the government urged its adoption
51 • Before being admitted to the union, every state ( )
was required t o:
1. frame a constitution of its own
2. cede its lands to the Federal government
3. pass through the territorial stage of
government
4. ratify the national Constitution
52. Which happened first? ( )
1. the adoption of the Articles of
Confederation
2. the adoption of the Forthwest Ordinance
3. the adoption of the Constitution
4. the adoption of the Bill of Rights
53. How old must a person be t o become President? ( )
1. 25 years old
2. 30 years old
3. 35 years old
4» 40 years old
54. If the President is elected by the Electoral ( )
College how is the Vice-President elected?
1. by the people
2. by e lectors
3. by Congress
4. by the President
IN THE SPACE AT THE RIGHT OF EACH qUESTIOF, PLACE THE WORD.
OR PHRASE WHICH BEST C01.IPLETES THE STATEMSHT
.
55. What was the one important accoip- 55.
plishment of the Congress under the
Articles of Confederation?
56. Which state refused to adopt the 56.
Articles until western land claims
were turned over to the government?
1It,
57. As a result of a compromise the 57
control of commerce was placed
in the hands of
:
58 The question of representation in 58.
Congress was disputed by the mem-
be ra from states and the
states.
59. Since the Constitution is not 59.
easily understood, it must "be in-
terpreted sometimes. This is
done by:
60. The purpose of the President's 60.
cabinet is to the Presi-
dent .
61. Since the Constitution restricts 61.
the power of the departments of
government, it is known as a
government of:
6a. How many terms can a President 62.
have?
63. To date how many times has the 63
Constitution been amended?
64. The framing of the Constitution 64.
was due largely to the efforts
of:
65. Our Constitution was written 65.
during the summer of the year:
66* Which was the last of the 66.
original colonies to ratify
the Constitution?
67. In the Preamble, what word tells 67.
that the makers hoped these laws
would be used for a long time?
68. In which branch of government do 68.
the members have the longest
term?

69 • IVho acted as chairman of the 69.
convention?
70. Which state was first to 70.
ratify the Constitution?
71. The Ordinance of 1787 pro- 71.
hitited in the North-
west territory.
72. If the President and the 72.
Vice-President died who would
take the President's place?
75. If you were asked to draw a 73
chart to show the depart-
ments of government by means
of circles how many circles
would you draw?
74. UPhich was the only state not 74.
represented in the Constitu-
tional Convention?
75. lhat does "ratify" mean? 75.
76. Iho is the present Chief 76.
Justice of the U.S.Supreme
Court?
77. The executive department of 77.
our government consists of
78. What might te called the 78.
"deciding" state in ratifying
the Constitution?
79. The Ordinance of 1787 is also 79.
called the
80. What defects of the Articles 80.
might "be represented by a
headless man?
e
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Prog^ress Test 1
The period after the Revolutionary War is called criti-
cal iDe cause 1 An attempt was made to unite the
colonies by making a set of laws called 2 to govern
all the states in a "league of friendship". These laws
proved unsatisfactory because they lacked 5 so another
government had to be formed. This was done by inviting all
states to send delegates to a meeting, in the city of
4 • Men from 5 states came and v/orked all sum-
mer of the year • Some of the great leaders of the
nation took part in this convention, including: Washington,
who was chosen 7 : Madison, who was called the 8
and Franklin, the 9 » Although 10 men attended
the meetings only
because 12 •
11 signed the completed document
Boston University
School of Education
Library
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Prepress Test 2
Every mem'ber of the Constitutional Convention "believed
in the need of a stronger government "but there were many
stormy debates "before a satisfactory plan of government was
completed. The first dispute arose "between the 1
states and the 2 states over 5 It was
settled "by a compromise which decided that Congress would
consist of two houses. In one house, representatives would
"be chosen 4 . In the other house, each state would
he represented by 5
.
A second dispute was over 6 It was settled by
7 As the result of the third compromise, Congress
was given the power to 8 and the South was allowed
to continue 9 for 10 years.
When the Constitution was completed it was sent to the
states to be voted upon. People of the states formed into
two groups: those in favor of the new form of government,
called 11 and those opposed, called 12
IA
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Progress Test 5
The Constitution provided that when the conventions
0^ 1 states should ratify it» it would go into effect '
in those states* It took almost a year for this to he accom->
pliahed, the deciding state being 2 Some states
refused to ratify without the promise of amendments. The
first group of amendments is called the 5 and are
placed 4 In over 5 years there have "been
6 amendments to the original Constitution. Under the
Constitution our government is divided into three branches:
7 . 8 , ajid 9 Each branch has definite
^duties and powers and each is protected by a system of
" 10 and 10 "
.

Progress Test 4
The first sentence of the Constitution that tells
why it was made, is called 1 It is placed at the
2 > Each of the reasons can he summed up in one
word. Can you finish these words?
U 3
J 4
T 5
6
W
L 8
The word 9 tells us that the makers of the
Constitution were thinking of us and hoped these laws
would he used for a long time.
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CHAPTER III
EVALUATIOrr OP THE UNIT ORGANIZATION OF THE TOPIC
THE MAKING OF THE CONSTITUTION
The anit organization of the topic, The Making of the
Const itut ion proved an excellent medium of presenting and
mastering a difficult phase of seventh-grade history. The
unit method is especielly well-fitted for the heterogeneous
classes now being taught by the writer because the unit
assignment is a means of providing for different levels of
ability*
Report on the ob.jective test , —The satisfactory growth
of the pupils was manifested partly by the gains made by the
pupils in both classes on the 80-item objective pre-test and
final test* The results of the test show that every pupil
made some gain (See Tables 8 and 9). In division 7-4, a
summary of the points gained shaws tiiat the greatest gain
was 48 points and the smallest gain was Z points (See Table
j
4)* The majority of the pupils of the class made a gain of
between 2-20 points while two pupils -gained between 41-50
points* The mean gain was 25*70 points*
In division 7-5 the greatest gain was 37 points and the
smallest gain was 4 points. The majority of the pupils of
this class made a gain of between 4-20 points and four
1/ See p. 43

pupils gained "between 51-40 points. The mean gain was
21«05 points*
The objective test was given to the pupils as a pre-
test, before the unit was taught and at the conclusion of
the unit as a mastery test, to help determine the growth
that occurred. In division 7-4 the individual pre-test
scores ranged from 3 items right to 32 items right (See
Table 8 in the Appendix). The mastery test scores ranged
from 21 items to 60 items right. In division 7-5 the
individual pre-test scores ranged from 4 items to 31 items
right. The mastery test ranged from 24 items right to 57
items right (See Table 9 in the Appendix).
Table 4. Summary of Gains on the SO-item Objective Test
made by the 66 Pupils in Divisions 7-4 and 7-5
ITuraber of Pupil frequencies
points gained 7-4 7-5
0-10 9 4
11 - 20 9 14
21 - 30 8 11
31 - 40 5 4
41 - 50 2 0
Total 33 33
That the pre-test stimulated interest in the topic to
be studied, was observed by the writer from the type of
CLuestions that were asked by some pupils, immediately sub-
sequent to its administration. Most common queries con-
sisted of: "TShat is the Constitution? What is the Pre-
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arable? What is the Bill of Kights? What ie an amendment?
lhat does executive mean?"
Report on the introductory lesson *-- After an intro-
ductory verbal description of post-Revolutionary conditions
in the colonies was given by the teacher, the class members
engaged in an animated discussion in which the majority of
the pupils offered to respond to the questions asked by the
teacher (See p. 23) Pupil interest in the topic to be
studied was evident.
Report on the laboratory phase .-- During the first
part of the laboratory phase, the pupils appeared to be
working diligently but progress was so slow that modifica-
tion of and digressions from the planned routine seemed
advisable. The following changes were made;
1. Reference-book selection and the finding of the
proper page by the pupils of both classes were
found to consume too much time; therefore, books
from the book-stand could be used only when no
book in the pupil's desk contained the sought-for
answer, or in the pupil's spare time, before or
after school,
2. Brief oral discussions were found necessary, to
straighten out confused thinking and as a frequent
check- on the mastery of the problem,
3. Since the majority of the pupils wrote the answers
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to the questions on paper for later study, a ten-
minute concentrated study of the answers already
found, closed each lesson,
4* The entire study-guide seemed too nuch for the pup-
:
ils to handle adequately; therefore, it was divided
|
into blocks of questions, each lesson having a nini-
raum number of questions to he accomplished by all.
These adjustments decreased the noise and confusion in
the classroom and resulted in better study conditions. Sat-
isfactory progress was made by the majority of pupils in
each class *
The special study-guide, (See p. 32) served as enrich-
j
ment work for the more advanced pupils*
A general oral class discussion and questioning were
held at intervals when the majority of the class reached
the study of (a) the compromises of the convention, (b) the
ratification of the Constitution, (c) the amendments to the
Constitution, and (d) the Preamble to the Constitution
•
Report on the pooling and sharing of experiences *
—
Although the pooling and sharing phase was planned to
follow the laboratory phase, it was thought wise, for pupils
at the seventh-grade level, to intersperse it, at intervals,!
with the laboratory phase and conclude with a final pooling !
and sharing program. The interspersed programs took place i
immediately preceding the progress tests. A committee.
t <
§9_
keaded "by a captain, was selectedi to present the vital mat-
erial and significant facts about the intervening lessons
The class was divided into four groups* Each group arranged
one program.
The first group was responsible for the convention,
its assembling and personnel. The committee prepared and
presented a program which consisted oB biographical sketches,
audience reading, and a dramatization in three scenes, out-
lined as follows:
A. Oral reports on the life and achievements of
Washington, Madison, and Pranklin»
B. Identification of Gorham and King.
C. Dramatization
!• Philadelphia in May, 1787
a* arrival of Washington
b. greetings and introductions among the delegates
as they arrive
c. informal talks in small groups
d* socials
e. special welcome to Dr. Franklin
2, The opening meeting of the convention
a* election of Washington as chairman
b. Madison becomes secretary
3, First formal meeting, Monday, May 28th
a. rules of order of the convention drafted
( ! •
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b» discussion of the weaknesses of the Articles
c. decision to draft a new constitutioa
C. Audience reading by the committee members, consist-
ing of excerpts from chapter 3, The Story of Our
1/
Constitution , by Eva March Tap pan*
The second group of pupils reported on the compromises
in the form of a quiz performance, fashioned after the
radio program, "Dr. I.Q*** (minus the candy bars ) • The
captain of the committee filled the title role and the mem-
bers became his assistants and selected persons from the
•audience" to answer the questions . The number of points
awarded for correct answers was determined beforehand, by
the committee *
For the presentation of the ratification facts, the
committee in charge gave reports and dramatized the events
leading to the final adoption of the Constitution, in the
order of their occurrence. The program included:
A« Dramatization
1. Scenes from the state convention proceedings in
the states of Pennsylvania, Massachusetts, Uew
Hampshi re , and Vi rg in i a
.
E» Rejoicing over Few Hampshire's vote to accept
the Constitut ion*
B* Oral reports about:
1. federalists and Anti-Federalists
1/ Lothrop, Lee and Shepard Company, Boston
r
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2. The Bill of Rights
3. Statistics of the state conventions
The program on the Preamble proved to be the most
difficult to prepare and present. Each raeiaber of the com-
mittee explained one phrase of the sentence, giving synonyms
and meanings for the hard words, in order to have a better
understanding of it. The committee decided also, that
every pupil should recite the Preamble, verbatim.
As a final pooling and sharing program, preceding the
mastery test, one period was devoted to a socialized recita-
tion, in which the pupils contributed both q^uestions and
answers. All pupils had composed three good questions be-
ginning with one of the following words, ""Why, "When, Who,
UPhat , Where". It was urged that the questions prepared for
this program should be based on a different phase from the
one that had been undertaken by the pupil in his earlier
pooling and sharing program.
The program was started by choosing the questioner,
who, after asking any one of his three questions, called
upon a volunteer to answer. The pupil who correctly an-
swered the question asked, was allowed to carry on by ask-
ing the next question.
The variety of questions included in this program
helped it to serve as a partial review of the topic. For
the most part, the questions were well worded, and proved
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not too difficult for the class. The duplication of
questions was negligible •
Each program had good features but especially note-
worthy were the oral reports which were carefully prepared
and satisfactorily delivered^ The dramatizations were
sketchy for want of adequate rehearsing. This is to be
expected at the seventh-grade level, due to inexperience
•
Report on optional related activities *-- The choice
of optional activities (See p. 36) centered around those
which involved map and chart construction or the compila-
tion of figures* Several pupils sought out activities 4
and 14, requiring the drawing of maps. Activities requir-
ing group work were selected by a few pupils in each divi-
sion. Greatest group interest was shown in activity 24
concerning (^uincy's status at the time of the making of the
Constitution. This interest in their own city was to be
expected and substantiates the principle that pupils will,
of their own choice, select an activity which is of most
value and interest to them. Activities involving com-
position work or the writing of plays were shunned, although
one pupil in each class was interested in activity 9, con-
sisting of pantomime. Explanation for the lack of interest
in composition work lies in the fact that many of the pup-
ils have a language difficulty, since Italian or Finnish
is spoken at home.

Activity 12 waa selected by two pupils in division
7-4 . One pupil wrote clues to the identity of Alexander
Hamilton, whom the class recognized immediately because
of his birthplace. The second pupil who chose activity 12
used Madison's life for his personality sketch* The class
had greater difficulty in identifying him*
Activity 12 was more popular in division 7-5 where
five members prepared clues about ¥ashington, Hiamilton, and
Madison. The class had no difficulty in identifying them.
Report on the progress-teats .— In the course of the
study of the topic, four progress tests were given (See
p. 51-54 inclusive) to determine how much the pupil had
grasped and what areas needed more attention.
Progress test 1, comprising a completion-paragraph
with twelve blanks, was taken after the pupil completed
study-guide questions, numbers 1-23 inclusive; this test
deals with the Constitutional Convention and its personnel.
The majority of the pupils in each class achieved satis-
factory results on it (See Tables 5 and 6). Ten or more
correct responses were given by nineteen members of divi-
sion 7-4 and by twenty-four members of division 7-5.
Progress test 2, comprising a completion-paragraph
with twelve blanks, was taken after the pupil completed
study-guide questions, numbers 24-31 inclusive; this test
is based on the compromises of the convention. The major-
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ity of pupils in each class achieved satisfactory results
on it. Eight or more correct responses were given by seven-
teen menihers of division 7-4 and by fifteen members of divi-
sion 7-6»
Table 5, Summary of Results of 4 Progress Tests for
33 Pupils in Division 7-4
Number of Test
Items Right
Pupil PrcQuencies on Prepress Tests
Test 1 Test 2 Test 3 Test 4
0 1 1 1 1
1 0 0 0 0
2 0 1 0 1
3 1 3 0 0
4 1 1 3 1
5 2 1 2 3
6 1 7 2 2
t 2 2 2 3
d 3 3 9 6
9 3 5 12 16
10 6 5 Z
11 8 4
12 5 0
Total 33 33 33 33
Progress test 3, composed of a ten-blank paragraph,
was taken after the pupil completed study-guide questions,
numbers 32-45 inclusive; this test is based on the ratifica-
tion of the Constitution and the amendments, particularly
the Bill of Rights The majority of the pupils in each
class showed satisfactory achievement. Twenty-four pupils
in each division answered correctly, seven or more questions
Progress test 4, a completion-paragraph with nine
blanks, was taken upon the completion of study-guide ques-
r
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tiona, numbers 46-51 inclusive; this test is based on the
Preamble to the Constitution. The majority of the pupils
in each class achieved satisfactory results* Seven or more
correct responses were given hy twenty pupils in division
7-4 and by twenty-two pupils in division 7-5
•
Table 6. Summary of Results of 4 Progress-Tests for
33. Pupils in Division 7-5
lAimber of Test
Iteias Right
Pupil Frequencies on Progress-Tests
Test 1 Test 2 Test 3 Test 4
0 0 0 0 1
1 0 2 2 0
Z 0 2 0 1
3 0 1 0 0
4 1 0 2 0
5 1 4 2 3
6 1 5 3 5
7 1 4 3 4
8 2 5 12 8
9 3 5 5 11
10 8 4 4 mm-
11 13 1
12 3 0
Total 33 33 33 33
Report on the inguiry-form »~- To obtain the sentiments
and opinions of the pupils concerning the unit-organization
of the topic. The Making of the Constitution , a question-
naire was prepared by the teacher (See Table 7), the re-
sults of which revealed that most of the pupils in each
class found the topic, organized in unit-form, an inter-
esting one to study. The answers to the questions which
were passed in on papers without signatures, indicated a
I JO 4*—
\'
I
6«
general approval by the students, of the unit method All
pupils found it helpful to use more than one text. More
than one-half of the meahers of each class agreed that the
progress tests increased their understanding of the topic
and helped them to do tetter in the mastery test* All but
two pupils in division 7-4 expressed pleasure in being
allowed to choose an activity from the cards and to work in
groups. However, as was stated previously, ^See no. 4 on
p. 58), the entire study-guide baffled the majority of pup-
ils in both classes. This was remedied by dividing the
study-guide into blocks of questions, with a quota for each
lesson.
Report on auditory and visual aids .-- The filmslides,
the presentation of which formed part of the introductory
lesson, do not warrant re-use, because they were composed
of a group of isolated pictures which did not form a con-
nected story. Representations of the events which are
considered essential to an understanding of the topic, were
not included; for example, there was no picture showing the
convention members in the process of making the Constitution.
However, the slides had some value in that they afforded the
pupil an opportunity to form correct mental pictures about
such confusing terms as Constitution, Congress, and Senate.
The Victrola records about the Constitution were found
to be an especially valuable teaching device for reviewing
I
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Table ? Reaction af the Pupils of Divisions 7-4 and 7-5 to
the Unit Organization of the Topic, Malting the Con-
atitution . as determined by an Inquiry Form
Inquiry Porm Pupil Frequencies
in 7-4
i*upil Frequencies
in 7-5
Yes liTo Yes ITo
l^Did you find it
helpful to use more
than one text? 33 0 33 0
2.Did the use of
victrola records
about the Constitu-
tion make it easier
to understand? KfJm 2 30
3.Did you enjoy work-
ing in groups? 31 2 29 4
4.Did you like the
kind of test we had
at the end? 27 6 26 7
5J)o you think the
test should have been
shorter? 23 10 27 6
e.Did you find the
Constitution, in unit
form, an interesting
topic to study? 28 6 29 4
7J)id you find the
study-guide easy to
use in the beginning? 15 18 12 21
8 •Did you like choos-
ing an activity from
the cards? 31 2 30 3
9 .Did the progress
better in the mastery
test? 24 9 22 11
10 .Do you sometimes
guess at the correct
answers in a true-
false test? 25 8
1
27 6
lb
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the salient points of the topic* As an experiment, the
writer also used the records in an earlier lesson, previous
to the study of the ratification of the Constitution, in
order to give a realistic picture* Both classes showed ex-
ceptional interest in the story related on the records.
After each record was played, numerous questions were asked.
That a better understanding of the whole topic resulted, was
revealed in subsequent class discussions when various pupils
referred to what they had heard from the records.
Suggestions for revising the unit .— The writer makes
the following suggestions for revising the unit» The Making
of the Constitution , for seventh-grade pupils:
1. Replace the f ilraslides with a more worthwhile
auditory or visual aid,
2. Give the study-guide to the pupils in instalments,
possibly four,
3. Simplify the two-part and three-part questions by
dividing them into two, or three, less formidable-
looking questions. The following questions might
be formed into two or three distinct and separate
questions: Numbers 3, 5, 6, 8, 13, 24, 26, 27, 28,
32, 35, 41, 44, 46, 48.
4. Reword some of the questions in the study-guide to
assure better comprehension of their meanings. For
example, the second part of number 8 might be
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changed to read, "How was each fault in the Articles
improved in the Constitution?" Also, number 15
might be made to read, "What part did Washington
have in the convention?" Q,uestion 10 could be made
to read, "Why was it impossible to amend the Arti-
cles?"
5. Include a more definite consideration of the re-
sponsibilities and obligations that are tied up
with the rights and privileges of citizens assured
by the Bill of Rights.
6. Supplant true-false items in the objective test
with additional completion items in order to elimi-
nate some of the guessing in the pre-test.
Concluding observations.-- At the conclusion of the
study of the topic, the writer was satisfied that the unit,
with its flexibility, has provided for individual-differ-
ences and has contributed to the growth of each pupil.
Evidence of educative-growth was manifested in the ability
of the majority of pupils to comprehend the topics related
to the study. It is the writer's opinion that the organiza-
tion of the topic in unit-form enabled the majority of the
pupils to learn more easily and understand more clearly,
the concepts about the Constitution which ordinarily are
incomprehensible to seventh-grade pupils. The writer was
impressed particularly by the ease with which the majority
of the pupils grasped the significant facts in the atory of
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the compromises of the convention. That part of the topic
has always required an enormous expenditure of teacher's
energy with a reward of only a vague idea about compromises
in the pupil's mind.
It was abserved also that the meanings and correct use
of such terms as "Articles of Confederation, Constitution,
and convention" were more quickly grasped by the pupils than
formerly*
The more advanced pupils were able to augment their
knowledge of the topic by means of the special study-guide
prepared for their use. The slowest pupils gained in in-
sight and were able to make at least a small contribution
to the class-discussions and to the pooling and sharing of
experiences.
The unit-method was especially beneficial to the slowei
pupils of the class because of the increased attention and
guidance they were able to receive from the teacher and be-
cause of the opportunity to use the text of their choice
and understanding.
Through discussions, reports, programs, and tests, the
pupils have revealed they have^ not only an increased-under-
standing of how our government was organized, but a deeper
appreciation of the problems involved in its development
and admiration and respect for the noble group of men.
r« ; <
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unconsciously great, who worked unselfishly at the task of
evolving "the most wonderful work ever struck off at a
given time "by the "brain and purpose of man."
1/ Gladstone, William Ewart.
{i
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1, false 21. true
2. true 22. false
3. true 23. true
4. false 24. false
5. false 25. true
6\ true 26. true
7. false 27. true
8. tru© 28. false
9. false 29. 2
10. false 30. 4
11* false 31. 3
12. true 32. 1
13. false^ Hi iJaO w 33. 3
14. true 34. 2
15. false 35. 2
16. true 36. 1
17. true 37. 4
18. false 38. 1
19. false 39. 3
20. true 40. 4
Appendix
Key to the mastery test
41. 2
42. 1
43. 3
44. 1
45 • 3
46. 2
47. 4
48. 3
49. 3
50. 2
51. 4
52. 1
53. 3
54. 2
55 .Northwest
Ordinance
56.Maryland
57 . Congress
61. checks and
balances
62. as many as
elected for
63. 21
64. Madison
65. 1787
66. Rhode Island
67. posterity
68. judicial
69. Washington
70. Delaware
71. slavery
72. Speaker of
the House
73. 3
74. Hhode Island
75. to accept
76. Vinson
77. President and
Vice-President
78. Hew Hampshire58 .small and
large
59 .Supreme Court
79. Horthwest
Ordinance
60 .advise 80. no leader
due to typing limitations.

Key to the Progress Tests
Test 1 Test 2
1, the government was weak 1» large
2. Articles of Confederation 2. small
3. power 3 • representation
4* Philadelphia 4. according: to DoiDUlation
5, tweIve 5« two Senators
6. 1787 6. counting of slaves
7. chgorman of the meeting 7 . counting 3/^5 of slaves
8. father of the Constitution 8» regulate commerce
9. sage 9. slave trade
10, 55 10, ten
11. 39 11. Federalists
12. thev weren't satisfied 12. Ant i-Fede ralis t s
with it
Teat 3 Test 4
1. nine 1. Preamble
2. ITftw HamTiahire 2. becinninsT of the Consti-
tution
3 • Bill of Rights 3
.
union
4, at the end of the Con— 4» lust ice
stitution
5. 150 5 tranquillity
6. 21 6. defense
7. legislative 7. welfare
8. executive 8. liberty
9. .judicial 9. posterity
10. checks and "balances
r
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Table 8. Pre-test and Final Test Raw Scores of Division 7-
on the 80-item Objective Test on the Mailing the
Constitution*
Pupil Number Number of Items Ri^ht Gain
Pre-test Pinal Test
X Oft ox O
o Oo T AlA
x A C 914EiX
A% ol D
R9 iSl 53
gtD Rn 48
M
f 26 54 OQ
o 32 60 o o<i8
Q9 24 34 10
T AXU 3 il A44 41
T "1 22 4o O<i6
T O
JL<& 24 29 c0
20 39 19
XA AO49 20
1 Pi oo 49 on27
i.D OQ&0
X I OQ 41 T OXA
±o OA Do
1 Q 1 / O 1
pn Ar>4 1
91CtX T ftXO Aft
21 40 X9
23 20 33 13
24 25 34 9
25 24 26 2
26 24 37 13
27 29 39 10
28 20 37 17
29 17 54 37
30 27 46 19
31 19 51 32
32 18 45 27
33 11 43 32
i
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Table 9. Pre-test and Final Test Raw Scores of Division
7-5 on the 80-item Objective Test on the Making
the Constitution*
irupii. xiuniDer jiituiQDer or A vyt ^ 4*ixecis xtipiiii (iain
ire- ijest Jjinai lest
1 10 47 37
2 27 46 19
3 27 49 22
4 14 39 25
5 30 50 20
6 6 34 28
7 16 36 20
8 22 42 20
9 24 35 11
10 22 38 16
11 10 38 28
12 29 41 12
13 24 54 30
14 20 27 7
15 29 52 23
16 19 30 11
17 27 39 12
18 29 38 9
19 11 41 30
20 28 49 21
21 10 46 36
22 13 37 24
23 18 38 20
24 4 24 20
25 23 51 28
26 31 46 15
27 20 34 4
28 21 39 18
29 22 32 10
30 22 38 16
31 30 57 27
32 9 42 33
33 16 47 31
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